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Executive summary 
 
The negative trend of enrolment of Indigenous students into tertiary study indicated 
gaps between their current achievement and knowledge levels and university 
requirements for admission. This study was designed to determine the perceived 
needs, aspirations and knowledge of Indigenous secondary school students when 
considering admission to university; investigate remedial strategies in order to make 
university a more attractive choice for Indigenous students; and ascertain the types 
of assistance and support the Indigenous students would like to receive in order to 
meet the enrolment requirements as well as completion of study at university. 
Focus groups were conducted with 50 Indigenous students in years 10 to 12 within 
the Toowoomba District and surveys conducted with 30 first year Indigenous 
undergraduate and Indigenous Higher Education Pathways Program (IHEPP) 
students at the University of Southern Queensland. 
The findings indicate that the school students were not aware of the IHEPP and 
university programs. Scholarships and bursaries need to be developed and 
publicised. Tutorial assistance, learning support e.g., assignment preparation, 
multicultural activities, childcare facilities, and group accommodation, need to be 
promoted. The university needs to further establish and maintain relationships with 
local Indigenous communities and staff working within the university have to 
understand the ‘cultural dimension’ impacting on Indigenous students and their 
families. 
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INTRODUCTION 
The enrolment of Indigenous students at national level, as well as at the University 
of Southern Queensland (USQ), is decreasing (University of Southern Queensland, 
2007). The USQ is continuously providing support to Indigenous students; however, 
the enrolment status continues to decline (Table1). This trend questions the viability 
and effectiveness of aspects of university assistance initiatives. It is imperative that 
the reasons for the decline in student numbers are identified in order to improve 
recruitment, support and retention statistics, and this study has been initiated with 
this goal in mind.  
 
The university assistance to students (including Indigenous students) includes: 
 
• assistance with finding accommodation 
• learning support 
• assistance with budgeting and financial matters 
• personal counselling 
• assistance with gaining employment 
• medical and health services 
• support for students with disabilities 
• support for Indigenous students  
• support for Distance Education Students 
• Equity Scholarships. 
 
The USQ Equity Scholarships aim to assist: 
 
• rural and regional students 
• those experiencing financial hardship 
• Indigenous Australians 
• students with a disability 
 
This is a merit -based, non-repayable scheme and targets students from low socio-
economic backgrounds. USQ awards over 75 Equity Scholarships to commencing 
and continuing undergraduate students studying full-time in each year.  
 
The Centre for Australian Indigenous Knowledges (CAIK) of the university 
encourages and assists further education of Indigenous students by:  
 
• actively supporting a network of Indigenous students undertaking tertiary 
studies at the preparatory, undergraduate and/or postgraduate level; 
• promoting Indigenous cultures and assisting communities to develop their 
economic and cultural independence through research and consultancy 
study; 
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• acting as an advocate for Indigenous students when meeting educational, 
social, economic and cultural difficulties in a tertiary institution, and 
• undertaking research and consultancy study that will address education and 
other issues that affect Indigenous people at all levels 
 
Table 1: Distribution of Indigenous students’ enrolment at undergraduate and postgraduate levels by 
the national sector and USQ 
National Sector USQ Broad 
Region of 
Residence 
Home 
Broad 
level 
program 
group 
2001 2002 2003 2004 2005 2001 2002 2003 2004 2005 
Remote PG1 9 5 5 10 9 - - - - -
 PG2 40 49 42 50 55 1 1 2 4 3
 UG1 559 558 588 572 487 12 8 4 7 9
 UG2 173 126 92 106 86 7 18 10 12 8
Total  781 738 727 738 637 20 27 16 23 20
Rural PG1 59 63 63 54 58 1  - 1 - 1
 PG2 157 175 189 245 220 8 8 13 15 12
 UG1 1906 1966 1866 1825 1781 85 92 79 95 79
 UG2 416 405 443 294 215 32 79 79 41 27
Total  2538 2609 2561 2418 2274 126 179 172 151 119
Urban PG1 184 205 231 271 263 1 1 1  - - 
 PG2 413 494 493 537 514 8 8 6 5 5
 UG1 3228 3342 3597 3695 3603 25 33 29 20 28
 UG2 571 540 510 418 363 16 19 23 22 12
Total  4396 4581 4831 4921 4743 50 61 59 47 45
Grand 
Total 
 
7715 7928 8119 8077 7654 196 267 247 221 184
Source: Student admission Office USQ, 2007 
Note: Data comprised of both males and females across the age groups in all the broad fields of 
education at Undergraduate and Postgraduate level. 
 
There might have been some reasons for the negative trend of enrolment of 
Indigenous students and this study aimed to identify the reasons for the gap 
between current achievement and knowledge levels for Indigenous students and 
USQ requirements for admission. This information will in turn foster greater 
understanding of the factors influencing Indigenous enrolments at this institution, 
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and allow USQ and the Centre for Australian Indigenous Knowledges (CAIK) to 
develop and enhance recruitment, retention and student support mechanisms to 
address the issues. 
 
Purpose of the Study 
The main purpose of this study was to determine the perceived needs and 
aspirations of Indigenous students to get admission at USQ. The identification of the 
needs and aspirations of disadvantaged and diverse communities and cultural 
groups will assist USQ with developing and enhancing strategies aimed at 
increasing enrolment numbers and in turn maintaining high levels of student 
retention.  
Objectives of the Study 
The specific objectives of the study were to: 
 
1. determine the perceived needs and aspirations of Indigenous secondary 
school students when considering admission to university from an entrance 
requirement perspective;  
2. investigate remedial strategies in order to make university a more attractive 
choice for Indigenous students; and  
3. ascertain the types of assistance and support Indigenous students would like 
to receive in order to achieve the appropriate standard for enrolment as well 
as completion of undergraduate programs at university. 
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LITERATURE REVIEW 
 
This section contains a synthesis of selected research and literature that is 
applicable to the study. Information concerning the previous studies was obtained by 
reviewing Government documents, conference proceedings, review of higher 
education equity research, journal articles, magazines, published and unpublished 
documents, dissertation abstracts, books, etc.  
 
Literature related to this study is presented under the following headings: General 
information, experiences of secondary school students, the undergraduate 
experience and learning from the past. 
General Information 
 
…there is no more important an issue facing Australian higher education than the 
participation and whole-hearted involvement of Indigenous students and staff within 
the sector (Australian Vice-Chancellors’ Committee Advisory Group, 2002). 
 
The Department of Education Science and Training (2007) stated that an emerging 
body of research relating to the higher education experiences of Indigenous 
Australians and other minority groups globally, indicate cultural factors cannot be 
discounted when examining retention and success levels of these students. Factors 
such as identity, race/cultural issues and racism - unless acknowledged and 
addressed systematically within mainstream institutions - may ultimately have a 
negative impact upon the enrolment and completion rates for Indigenous/minority 
groups. These groups would benefit from the implementation of innovative, culturally 
sensitive practices in order to sustain their participation in higher education, and 
cohesive links between all levels of government, educational institutions, 
communities, businesses and employers have been identified as vital components in 
the development of successful postsecondary pathways for Indigenous people. 
 
At a national level, social justice considerations and equity access issues have 
prompted the development and implementation of state and national policies 
seeking to address low enrolment and retention rates of Indigenous students at 
institutions of higher learning. It has, however, been difficult to formulate accurate 
baseline data for this group as only limited data and statistics regarding Education 
and Training outcomes for Indigenous people have been attained by the Australian 
Bureau of Statistics’ (ABS) four-yearly survey since 1993. A report on Indigenous 
education and training stated four goals:  
 
1. Involvement of Indigenous People in Educational Decision-Making;  
2. Equality of Access to Education Services;  
3. Equity of Educational Participation; and  
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4. Equitable and Appropriate Educational Outcomes. 
(http://www.dest.gov.au/archive/schools/Indigenous/aep.htm).  
 
McRae et al. (2000) have narrated a succinct overview of major policy and program 
contexts and initiatives relating to the improvement of outcomes for Indigenous 
students (pp. 11-16). They asserted that the development of the Indigenous 
Education Strategic Initiatives Programme (IESIP) and IESIP non-capital strategic 
results projects examining key transition points (e.g. school to post-school options in 
vocational education and training, higher education or work etc) as valuable 
initiatives aimed at developing concrete strategies to assist Indigenous students with 
being successful with post compulsory educational opportunities. 
 
However, equitable access to higher education for Indigenous Australians has been 
the focus of academic research for the last few decades. Clarke (1997), Gale (1998) 
and Tripcony (2000) examine the social and political thinking behind policies on 
Indigenous education. Clarke (1997) critiques the view that universities simplistically 
promote educational equity because of legislative pressure, rather than viewing and 
harnessing the social capital of identified equity groups (Indigenous people, women, 
… … people with disabilities and people from rural or remote areas).  
 
Gale (1998, November) examines the view that government approaches to 
Indigenous higher education in Australia have followed a cyclical path in their 
implementation from the 1960’s until the 1990’s, from welfare to equity. It is timely 
that he calls for a new phase of politics to herald a focus once again on access to 
success in higher education for Indigenous people as opposed to directing 
resources predominantly into the attainment of basic literacy skills.  
 
Tripcony (2000, October ) states that issues of culture, identity and racism should be 
viewed as constants in any research seeking to identify factors impeding the 
attainment of equitable educational outcomes for Indigenous people. In the same 
way, Partington (1998) summarises several outcomes of policy development in this 
area and challenges to examine how these initiatives and practices have directly 
impacted on the lives of Indigenous students. He also cautions that success in 
Western education should not come at the expense of losing ties to one’s culture. 
This text, though geared towards the development of knowledge and understanding 
in practicing and pre-service teachers, highlights the fact that academic success for 
Indigenous students at all levels should not erode family and cultural ties. Identity 
and racism are again strongly influencing successful (or otherwise) pathways for 
Indigenous students.  
 
Monash University-ACER Centre for the Economics of Education and Training 
(2006) review of Higher Education examines the position of Indigenous people in 
relation to other equity groups against criteria such as student’s finances and other 
socioeconomic considerations, aspirations and expectations. James (2002) in his 
study on school students aspirations and expectations concluded that financial 
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obstacles to university entry or even the perceived costs associated with higher 
education, contributed to the lower participation of students in higher education.  
 
Alloway et al. (2004) in their study dealing with factors impacting on student 
aspirations and expectations in regional Australia found that students believe that 
financial considerations might hinder their aspirations. For most rural students and 
their parents, the likely cost involved in pursuing aspirations, especially where 
students must leave town to pursue higher levels of education and training, was a 
persistent concern. ‘The final reality for students was the realisation that fulfilment of 
their aspirations and expectations was bound inevitably to their capacity to finance 
them’ (p. 262).  
 
Bland (2002) explored the effect of peer influence on students from low income 
backgrounds in transition from school to university and found that students from low 
socioeconomic backgrounds face different difficulties in pursuing academic goals 
from their peer group.  
 
Experiences of Secondary School Students 
 
Eltchelebi (1999) in her study ‘Tertiary success for the Indigenous student: the 
numerous factors impacting on the dream’ examines the importance of counselling, 
social support and transitional programs for high school students. Crump (2001) also 
believes that it is imperative for guidance counsellors working with Indigenous 
students to have knowledge of the negative impact of overgeneralisations and 
stereotyping, locality-specific information, social issues, value systems and cultural 
issues. He emphasises the importance of isolation and connectedness to families 
and communities for the students.  
 
Winkler (2006, July) believes that education success for Indigenous students is 
inhibited by factors including poor quality support for university students and 
economic disincentives to learning.  
 
Parente et al. (2003) and Lowe & Tassone (2001, December) conducted in-depth 
analyses of Indigenous students’ career aspirations and factors that impacted on 
their formulation. They discovered that while most peer student participants had 
similar life goals, Indigenous students were more likely to attain lower levels of 
education and identify more barriers to achieving their dreams. These barriers 
included financial constraints, isolation and lack of options relating to tertiary 
education. Craven & Marsh (2004) revisit these themes in their exploration of 
Indigenous secondary students’ aspirations, barriers to achieving their aspirations 
and self-concepts, and the results of this study are of particular importance for 
careers education counsellors working with these students. Craven et al. (2005) 
further highlight the fact that for many Indigenous youth, study achievement levels 
and abilities and life goals are often incompatible.   
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A lack of family support, career guidance (poor quality or difficulty of access) and 
achievement levels, as well as “entrenched racist attitudes in a number of 
communities” were identified as key barriers to achieving the students’ aspirations. 
Gool (1997 ) focuses on the career aspirations and expectations of young 
Indigenous women, and highlights factors such as cultural identity and racism.   
 
Another factor is that vocational education career pathways have gained popularity 
amongst Indigenous secondary students in recent years and the reasons for growing 
levels of participation in this area are explored in Miller’s (2005) review of research. 
He affirms that the successful outcomes for Indigenous Australians are extensive 
student support services and quality staff and committed advocacy of vocational 
education.  
 
The question of whether or not there is sufficient knowledge of higher education 
options by Indigenous families and communities also needs to be considered. 
Powell’s (2006, December) work on the marketing of higher education to potential 
Indigenous students highlights the gap relating to the recruitment strategy. Richter et 
al. (1998) examined the attitudes of Indigenous middle school children to schooling, 
and the perceptions of parental views of education. This study found that Indigenous 
parents still highly valued a quality education for their children, and wanted their 
children to succeed at all levels. Empowerment, self-determination, equality and 
participation are listed as outcomes that might be achieved through education.  
 
The Undergraduate Experience 
 
The transition from high school completion or employment to undergraduate status 
is stressful for any student, and perhaps more so for Indigenous students who often 
do not have a direct knowledge or understanding of what tertiary study entails or the 
long-term social and economic benefits of this educational pathway.  
 
Bin-Sallik’s (1990) review of Indigenous involvement in higher education is unique as 
it explores these complex issues from the perspective of an Indigenous academic. 
The major findings of this work are the Australian tertiary sectors’ inability to 
prioritise its commitment to Indigenous tertiary education.  
 
Kippen et al. (2006) investigate the factors influencing access, participation, 
retention and outcomes for Indigenous students enrolled in health courses in a rural 
setting. The findings reveal that both university and wider community issues can 
either encourage or impede student success. They state that some issues (distance, 
family commitments and financial constraints) are widely recognised, however other 
factors come into play. These include “negative past experiences, lack of information 
about courses, limited supports, culturally inappropriate learning environments and 
institutionalised racism” (p.8). 
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Gilbert (2007) provides a valuable insight into the journey of an Indigenous student 
at university. Her experiences of trying to juggle the demands of study commitments, 
work and family as well as addressing ‘ownership’ of Indigenous identity are 
common to many students. This highlights the ‘cultural layer’ affecting Indigenous 
students.  
 
Farrington et al. (1999), DiGregorio et al. (2000), Bourke et al. (1996)) and Sonn et 
al. (2000) discuss the importance of actively offering ongoing academic, personal 
and cultural support to Indigenous students who have made the transition to 
mainstream higher education in their reports. In relation to experienced Indigenous 
tertiary students, Boulton-Lewis et al.(2000) and Boulton-Lewis et al. (2001) in their 
seminal work on conceptions of learning for Indigenous tertiary students 
demonstrate links between successful learning outcomes and perceptions of 
learning.  
 
Learning from the Past 
 
It is clear from this review of the literature that there are many factors influencing 
Indigenous students’ learning. The factors include their culture, social and economic 
milieu. 
 
The barriers that prevent the Indigenous people from entering higher education must 
be identified and deconstructed. This study has attempted to explore the avenue of 
different aspects of Indigenous students’ needs and aspirations to enrol and be 
retained at USQ. 
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METHODOLOGY 
 
Design of the Study 
This was a survey research designed to describe the needs and aspirations of 
Indigenous students. The first phase of this study was to conduct focus groups with 
Indigenous students in years 10 to 12 within the Toowoomba district to understand 
their perceived needs and attitudes pertaining to enrolling at USQ.  
 
In phase 2, first year Indigenous undergraduate and Indigenous Higher Education 
Pathways Program (IHEPP) students were surveyed to ascertain the types of 
assistance and support the students would have liked to receive in order to meet 
the appropriate standard for enrolment as well as completion of study programs at 
USQ. 
 
Phase 1: Focus Group Sessions with High School Students 
 
Recruitment of Participants 
Five secondary schools in Toowoomba were purposely selected for inclusion in this 
study: Harristown State High School, Mount Lofty State High School, Centenary 
Heights State High School, Downlands College (Catholic) and Concordia College 
(Lutheran). Contact details for the schools were provided by Toowoomba District 
Education Office, Catholic Education Office Toowoomba and the Association of 
Independent Schools, Queensland.  
 
The Toowoomba District Education Office granted approval (Appendix 1) for the 
state high schools to be involved in the study while Downlands College and 
Concordia College both approved involvement for their staff and students.  
 
The Centenary Heights High School advised that their Indigenous students would be 
unable to take part in the focus groups. Indigenous students in years 10, 11 and 12 
from each of the remaining four selected schools were invited to attend the focus 
groups which lasted for more than an hour. The sessions were broken into two parts 
– an introduction of the facilitator to students and attending staff, followed by formal 
questioning and discussion on the issues.  
 
A total of 18 students from year 10 in four secondary schools/colleges participated in 
the focus groups. These students would typically be in the process of considering 
and choosing their school subjects for Years 11 and 12 and/or be considering 
alternate pathways towards the completion of secondary school (that is, school-
based apprenticeships etc).  
 
A total of 15 students from year 11 of all the participating schools/colleges took part 
in the focus groups. These students were directly influenced by government 
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legislation which requires them to finish year 12 or be employed – “Learning or 
Earning”. Some of these students have been enrolled in school-based 
apprenticeships, while others have embarked upon a more traditional program of 
subjects.  
 
A total of 17 students from year 12 took part in the focus groups. These students 
were looking forward to the completion of their senior years of schooling; however 
some had not made plans for employment or education beyond this point.  
 
Role of Facilitator 
The facilitator was of Torres Strait Islander descent and began each session by 
welcoming and acknowledging the staff and students for taking time to come and 
participate in the focus group.  
 
As per Indigenous culture and tradition the facilitator introduced herself to the 
participants and attending staff by stating her name and role at the university, her 
family connections and inviting personal or professional questions about her from 
the students.   
 
The facilitator showed her interest in their views, and stated, “please remember 
there are no ‘right or wrong’ answers. We are not here to come to agreement; rather 
we are here to listen to everyone’s unique views. Your views will be kept 
anonymous. We will be recording the session using notes and a digital recorder. As 
we are recording, please try to keep speakers to one person at a time. This is simply 
to ensure that we capture your views correctly. No one else will hear the recordings 
or view our notes. Those of you that would like feedback will receive a copy of our 
summary of the focus group so you can let us know if we have captured your views 
accurately. If anyone has any objections to being recorded please let me know now. 
We have provided you with a ‘consent form’ which is important as part of the 
university’s ethical procedures. If you wish to withdraw you may do so at any time. 
This focus group should take approximately 1 hour”. 
 
The students were then asked to show the facilitator what they thought a university 
was – what it physically looked like, who might be there and what might be 
happening both formally and socially. This ‘ice-breaker’ approach was taken: 
 
a) so that the students would be able to express their thoughts in their 
preferred mode and know that what they produced was valuable and 
insightful and  
b) as an opportunity to comment on the work produced and build rapport with 
the students in a non-threatening way.  
 
Next, the students were asked to respond to the sets of questions in turn (appendix 
2). The students were informed that their responses would be recorded, but that all 
identifying information would be removed for the purposes of the final report.  
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Focus Group Study Limitations 
There were a number of limitations to the study that may affect the conclusions that 
were drawn or the way that data has been interpreted.  
 
The focus group participant numbers were limited, placing limitations on the types of 
data analysis that could be usefully performed.  
 
The high school sample respondents were necessarily limited to those attending 
local schools around Toowoomba – the views of students in regional schools may 
differ from those recorded. 
 
The methodology was designed to elicit information from focus group participants in 
an informal manner; however some student participants (particularly those in mixed 
year level groups) may have felt intimidated by this grouping.  
 
Cultural factors influencing the perceptions of the students were unable to be 
investigated in this project, but may form the basis of future work in order to 
establish if the knowledge, perceptions and barriers to higher education 
achievement vary in groups of Indigenous students.  
 
Phase 2: Survey USQ Indigenous Students 
 
Population of the Study 
All the first year Indigenous IHEPP and undergraduate students enrolled in 2007 
(Grade book terms 2230 and 2240) comprised the population of the study. The total 
number of students meeting these criteria was 52; however, the accessible number 
of Indigenous students was 42. This list of students was generated by the 
admissions office of USQ. 
 
Instrument Development 
An instrument was carefully designed keeping the objectives of the study in view. 
The instrument contained both open and closed questions. The questions were 
arranged systematically to be understood easily by the respondents.  
 
The review of literature provided the basis for developing the items concerning 
needs and types of assistance the students would have liked to receive in order to 
achieve the appropriate standard for enrolment. The instrument contained 34 items 
concerning the six aspects of needs (academic information, economic information, 
social information, academic support, economic support and social support) for 
Indigenous students at pre and post level of enrolment at USQ. The respondents 
indicated their perceived needs about each of the items on a five point Likert-Type-
Scale (i.e., 1 = no need, 2 = little need, 3 = some need, 4 = substantial need, and 5 
= urgent need). 
 12
 
Validity: Oppenheim (1966) stated that content validly is of essence and necessity 
based on experts’ judgement. The project team spent considerable amount of time 
to establish the content validity of the instrument. Based on the comments and 
suggestions made by the team, 16 of the original 50 items were deleted and certain 
items were modified and/or reorganised.  
 
Reliability: Ary et al. (1990) described the reliability of a measurement instrument as 
the degree of consistency with which an instrument measures what it is supposed to 
measure. Cronbach’s alpha (α) procedures was used to obtain reliability estimates 
of the items in the instrument. The reliability of the instrument was calculated on the 
basis of items addressing academic information, economic information, social 
information, academic support, economic support and social support related needs 
of the Indigenous students. The reliability coefficients for the six aspects of needs 
were .95, .91, .94, .93, .90, .95 respectively. The overall reliability coefficient was 
.98. According to Borg (1981) the reliability of this instrument was very high and 
acceptable. 
 
Data Collection 
One set of mailing labels for all the first year Indigenous students at USQ was 
obtained from the admission office. The first mailing was sent to all 42 Indigenous 
students on 25 September 2007. A package containing a cover letter explaining the 
purpose of the study, plain language statement, consent form, the questionnaire, 
and a stamped envelope addressed to the researcher (coded for follow up 
purposes) were included in the mailing (appendix 4,7,8 & 9). Potential respondents 
were assured that their replies would be kept confidential; they were encouraged to 
complete and return their questionnaire in 10 days. The response rate from the first 
mailing was 38% (16). Ten days later, a reminder letter along with a thank-you note 
to those who had not responded were mailed to all potential participants on 18 
October, 2007 (appendix 5). The response rate increased to 57 (24). A second 
instrument and a return-addressed stamped envelope were sent to 19 non-
respondents on 31 October 2007, with a cover letter urging them to return their 
questionnaires by 7 November 2007 (Appendix 6). The response rate increased to 
71% (30). Borg (1981) indicated that a response of 70% is needed to place 
confidence in the findings. Babbie (1986) suggested that a response of 70% or 
more is very good. The researchers also made contact with potential respondents 
through emails and over phones to increase the response rate. 
 
Some researchers (Clausen & Ford, 1947; Hossain, 1992; Newman, 1962) have 
found that late respondents are often similar to non-respondents; thus one should 
determine the possible nature of the replies of respondents by statistically 
comparing early respondents to late respondents. In this study, respondents were 
dichotomized into those who responded early and those who responded late. These 
two groups were compared statistically to ascertain whether any difference existed 
between the groups. The researchers found no significant differences in the 
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responses of the two groups. Thus the responses of the Indigenous students have 
been considered the representative opinions of all the first year Indigenous students 
at USQ. 
 
Data Analysis 
The qualitative data were analysed based on the established themes. The 
quantitative data were analysed using the SPSS 14.0 for Windows at the Centre for 
Rural and Remote Area Health (CRRAH). The descriptive statistics were used to 
summarise the data pertaining to the demographic profile of the students. 
Frequency counts and percentages, as well as means and standard deviations, 
were calculated for the descriptive data.  
 
T-tests were used to determine whether there were significant differences between 
the groups of students with regards to their needs, based on age and completion of 
year 12. The resulting differences in needs were tested for significance at 0.05 level 
of probability with an accompanying 95% confidence level.  
 
Study Funding 
 
The Centre for Rural and Remote Area Health (CRRAH) in conjunction with the 
Centre for Australian Indigenous Knowledges (CAIK) was successful in securing 
funding from the University of Southern Queensland’s Competitive Grant Scheme 
(Equity Incentives Fund) to undertake this study which commenced in May, 2007.  
 
Ethical Issues 
 
Before initiating this study, the researchers forwarded the proposal, data collection 
instrument and other required documents to the USQ Human Research Ethics 
Committee. Such clearance was necessary because the study involve human 
subjects. Approval was granted to conduct the research (Appendix 10). 
 
Steps Taken to Ensure Protection of the Participants’ Physical, social and 
Psychological Welfare 
Participants were not required to undertake any physical activity during the course of 
this study. Mr. John Williams – Mozley, Director, Kumbari / Ngurpai Lag and 
Associate Professor Don Gorman, Director CRRAH were available to address 
issues related to social and psychological welfare. As co-principal investigators of 
the study, they both have extensive knowledge and experience of Indigenous 
community protocols. No such incidents happened during the collection of data 
(focus group sessions and survey).  
 
Steps Taken to Ensure Informed Consent of the Participants/Guardians 
A plain language statement and consent form was given to each participant. The 
plain language statement explained the purpose of the study and the rights of 
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participants. It also contained contact details of research team members (appendix 
7&8).  
 
The participants were informed that their involvement in this study was voluntary, 
that they could withdraw from the study at any time, and that their discussion 
contributions would be anonymous. They were also informed that as focus group 
members they were required to sign a consent form to advise that the study and 
their level of involvement had been explained to them. Finally, the participants were 
told that their responses and involvement in the study were greatly appreciated.   
 
Measures taken to Ensure the Confidentiality of the Participants 
Confidentiality of all participants was assured. The participants were only asked to 
provide their names on the consent forms which would then be placed in secure 
storage. A coding system was developed to track the questionnaire respondents. All 
identifying Information from both the focus group discussions and the questionnaire 
responses was removed.  
 
Intention to Store and Protect the Confidentiality of the Data 
The Research Assistant was the only person to have access to the information 
collected from the participants. This information was stored in a locked filling cabinet 
at CRRAH. Recorded data was stored in H drive at USQ which is password 
protected and requires changing every 90 days. 
 
In accordance to the NHMRC guidelines for Human Research, all materials related 
to this study will be stored for five years and then destroyed as confidential waste. 
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RESULTS 
 
This section has two sub-sections: a) Perceived needs and aspirations of high 
school students relating to enrolment at USQ and b) USQ Indigenous students’ 
perceived needs and aspirations. 
 
a) Perceived Needs and Aspirations of High School Students 
Relating to Enrolment at USQ 
 
The qualitative responses of the focus group discussions on the perceptions, 
aspirations and difficulties and gap in knowledge relating to enrolment in university 
programs of study at USQ held by Indigenous students in Years 10, 11 and 12 is 
presented in this section (details in appendix 3). Reference is made to each of the 
following themes and an analysis of the ‘common threads’ of the participants’ 
responses.  
 
University as an Educational Pathway 
The majority of participants were able to demonstrate their knowledge of the role of 
universities with some accuracy, an interesting finding considering so few 
Indigenous people have successfully completed tertiary study. Responses from all 
year levels indicated that universities were educational institutions which differed 
from TAFE in both the courses on offer and the types of career paths/professions 
catered for… … “TAFE is more ‘hands on’, uni is more about theory and University 
is harder to get into than somewhere like TAFE because at TAFE you pick what you 
are doing and you get into it”. Several responses indicated that studying at TAFE 
was regarded as a ‘soft option’ to university, due in part to the practical nature of 
content covered at this level. These included “(Uni) is different from TAFE, like 
higher than TAFE, …I want to get a higher education…uni is just better I reckon and 
TAFE is more of a trade thing – it is easier to get into a trade than uni like woodwork 
or carpentry.” 
 
Most respondents had not considered enrolling at university after completing year 
12, with the prevailing reasoning relating to negative self-concepts – “I’m too dumb.” 
Several respondents were able to relate their knowledge of family members who had 
attempted university study or were currently enrolled and in most instances; these 
students were mature-age.  
 
Another critical factor influencing a negative perception of university study related 
directly to the financial outlay involved with the purchase of text books and payment 
of course fees and accommodation. The fact that vocational education offered the 
opportunity to “learn as you earn” was mentioned repeatedly as an important reason 
why so many Indigenous students chose this path.  
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Perceptions of Study at University 
Again, financial hardship was repeatedly noted as the key reason why Indigenous 
students did not view tertiary study as a preferred or viable option. Much discussion 
of this theme centred on the view that the cost of resources and course fees would 
be too much for many families to cope with. It is however interesting to note that 
non-boarding students who lived locally were interested in the types of 
accommodation available at university, with one commenting that “I’d prefer to live at 
the university, but still be close to home.”  
 
Negative self-concept was again cited as a strong reason why Indigenous students 
viewed university study as an unpopular choice following high school by many 
students. As one participant put it “(Indigenous students) are scared of not 
succeeding like say they start it and if something gets in the way they just quit or if it 
gets too hard they just pull out. Another stated that they (Indigenous students) 
choose to play sports because they know how to do it – that’s why you see more 
Indigenous people play footy or touch…they don’t seem as hard.” It needs to be 
understood that even Indigenous students achieving at high school are often 
hesitant to ‘big note’ themselves and their achievements, preferring to maintain the 
status quo amongst peers by instead ‘dumbing down’ their successes. Racism and 
prejudice from university students, staff or other employees was also mentioned as a 
detracting factor when considering going to university. It was revealed from the 
discussion that Indigenous students in years 11 or 12 who are “breezing through” 
their work and consistently getting high marks are considering leaving school early 
and securing menial employment.  
 
Students also talked about the fact that they preferred practical learning tasks to the 
theoretical challenges posed at university, and that in some cases, they had simply 
had enough of study and wanted to get out and earn some money for themselves 
and their families, and that the pursuit of a vocational education pathway allowed 
them to do so. One student commented that “money is a big issue. At TAFE you 
earn as you learn. I also don’t want to think about enrolling in another 3 or 4 years of 
study straight out of high school…that transition from high school to uni will be hard.” 
Another student commented that “…for me, it’s the hands on I’d rather be doing 
practical work…you should find something you enjoy doing and I enjoy hands on 
jobs”.  
 
Admission Requirements for University Entry 
Responses to this set of questions revealed that most students were aware of the 
importance of attaining a good OP score to secure university entry to preferred 
courses, and that this study pathway, commencing in year 11 with the selection of 
appropriate board and school subjects was most commonly chosen by students 
wishing to enter university. One student indicated knowledge of ‘special entry’ 
arrangements for Indigenous people. Two responses mentioned the possibility of 
going to university ‘later on’ as mature-aged students.  
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One student exposed a different aspect of entry processes with his comment that “A 
good OP score will get you into uni, but you can also transfer into your first 
preference from somewhere else if you have a high enough GPA. Two students also 
mentioned scholarships and cadetships as alternate paths for entry”.  
 
However, it is important to note that none of the participating students had any 
knowledge of the Indigenous Higher Education Pathways Program (IHEPP) 
‘enabling’ program offered by the USQ to Indigenous people seeking an alternate 
entrance pathway to university. One student did ask a question about alternate entry 
pathways for Indigenous students “…can’t Indigenous get in differently? Aren’t there 
more options available for them? My sister wanted to use her Indigenous trait to get 
in too”. Another student remarked that it was, “just too hard to find out how to get in”. 
This indicates a lack of information about the university assistance and support. 
 
Life as a University Student 
Different students viewed University differently. One student mentioned that 
“partying should be seen as an important aspect of university life”. One student 
reflected that “uni is all up to you… if you don’t want to do the work, no one cares 
about you”. That is, they talked about the need for “commitment” and a responsible 
and mature attitude to study and doing assignments at university.  
 
One participant stated that attending university is sort of the same as being a 
student at high school. Like it will be a bit harder obviously because these are harder 
courses that are setting you up for the workforce. The participant commented that 
“there are only certain days that you have to come in like Tuesdays or Fridays and if 
you don’t come in on those days you miss out on that lesson’s work. They’ll leave it 
up to you…won’t chase you”. Another mentioned that “they (lecturers) say well, 
these are your courses. This is where and when they are on and it’s up to you if you 
turn up or not.” 
 
An underlying sentiment of having to be a self-directed learner at a higher level than 
high school was evident, with several students noting that success or failure at this 
level would depend solely on the amount of effort given to studying; completing 
assignments and doing presentations and exams were mentioned as typical 
responsibilities at university. 
 
University of Choice – “Things I’d like to See” 
The provisions of scholarships or bursaries to purchase text books were considered 
key incentives to seeing the USQ as the ‘University of Choice’. Financial assistance, 
access to computers and the internet, good sporting and social facilities were 
emphasized by most of the students. It is also noted that the students had no idea 
about the existing assistance policy of the USQ. One student noted that “I’d need a 
scholarship where they pay for some of your stuff like textbooks or courses. Another 
student stated that uni costs a lot of money too, and they take a lot of time to pay off 
and they can take it from your pay packet. 
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The students also talked about the importance of establishing and maintaining 
relationships with academic and general staff members and “knowing that someone 
is there if you need to talk”. One student made the remark: “If I got into trouble or 
behind in my work, I’d want to talk to an Indigenous person, ‘cause I know they’d 
understand me.” Another student said that “I think the relationship between students 
and lecturers is important if you need help. Accessing them if you are having trouble 
would be good. Even if it is outside hours – flexibility is good.”  
 
Summary 
The students were asked direct questions relating to five specific themes. Data in 
Table 2 offers an ‘at-a-glance’ view of the distribution of responses according to year 
levels and schools. Analysis of data reveals that the students had very little 
awareness about the requirements for university entry and life as a university 
student.  
Table 2: Summary of the Students’ Responses by Themes  
Themes 
School Grade 
University as 
an 
educational 
pathway 
Perceptions of 
university study 
Requirement
s for 
university 
entry 
Life as a 
university 
student 
University of 
choice: things 
I’d like to see 
10 3333333
3333 
3333 33 33 333333 
11 3333333
33333 
33333 33333 33333 33333333
33 
Harristown 
12 n/a* n/a n/a n/a n/a 
10 3333333 33333333
3 
3333 33333
3 
3333 
11 93 3333 333 3 33333333 Mt Lofty 
12 333333 3333 333 33333 33333333
3 
10 n/a n/a n/a n/a n/a 
11 9 n/a n/a 3 n/a Concordia 
12 3333333
333333 
33333333 33333 33333
33 
33333333 
10 333 3333333 333 3333 3333333 
11 3 3333 3 3333 333 Downlands 
12 333 3 3 33 3333 
*n/a = not available 
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b) USQ Indigenous Students’ Perceived Needs and Aspirations 
Demographic Profile of the Respondents 
Age of the Respondents 
The age of Indigenous students ranged from 17 to 47 years; the average being 
28.13 years. The skewness and kurtosis were .48 and -.95 respectively. For further 
analysis, the respondents were categorized into two groups, 25 years & below and 
26 years and above age groups. As shown in Table 3, the proportion of students in 
25 years and below group was higher than the 26 years and above age group of 
students. 
   Table 3: Distribution of Respondents According to Their Age  
Age group Frequency Percent 
25 years and below  16 53 
26 years and above 14 47 
Total 30 100 
Sex of the Respondents 
The majority of the Indigenous students were female and only 13% were male. The 
number of male respondents was too low and thus this variable was not used to 
compare needs between the male and female students. 
  Table 4: Distribution of Respondents According to Their Sex 
Sex Frequency Percent 
Male 4 13 
Female 26 87 
Total 30 100 
Program of Studies at USQ 
Analysis of data in Table 5 indicates that more than two-thirds (70%) of the 
respondents were doing Bachelor degrees. Of these students 20% were studying 
nursing, 13% education, and 10% Business courses. 
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  Table 5: Distribution of Respondents According to Their Program of Studies 
Program of studies Frequency Percent 
Bachelor of Arts 1 3 
Bachelor of Business 3 10 
Bachelor of Civil Engineering 1 3 
Bachelor of Commerce 1 3 
Bachelor of Early Childhood 
Education 1 3 
Bachelor of Education 4 13 
Bachelor of General Studies 1 3 
Bachelor of ITC 1 3 
Bachelor of Journalism 1 3 
Bachelor of Nursing 6 20 
Bachelor of Social Science 1 3 
IHEPP 9 30 
Total 30 100 
  
Completion of High Schools  
One-half (50%) of the students had completed year 12 and came from a range of 
high schools across the states as revealed in Table 7. 
 
   Table 6: Distribution of Students According to Their Completion of Year12 
 Completed Year 12 Frequency Percent 
Yes 15 50 
 No 15 50 
 Total 30 100 
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State High Schools 
  Table 7: Distribution of Respondents According to Their Studies at State Schools 
State Schools Frequency 
Centenary Heights State High school 1 
Clifton State High School 1 
Cunnamulla State School 1 
Hervey Bay State High School 1 
Ingham State High School 1 
Kelvin Grove State High 1 
Mt Druitt H. S 1 
Murgon State High School 2 
Narrabri High School 1 
St James College 1 
St Saviars College 1 
Thursday Island State High School 1 
Toowoomba State High School 1 
Woy Woy State High School, NSW 1 
Total 15 
Pathway to USQ 
Those who did not complete year 12 got admission to USQ through a range of ways 
such as completion of IHEPP at Kumbari Ngurpai Lag (KNL) {now CAIK}, diploma, 
certificate courses, Tertiary Preparation Program, QTAC and mature age entry 
(Table 8). 
  Table 8: Distribution of Respondents According to Their Pathway to USQ 
Pathway to USQ Frequency 
Doing IHEPP  4 
Completed IHEPP 7 
Mature age entry 3 
QTAC enrolment 1 
Through KL/N 1 
Diploma in Education 1 
Tertiary Preparation Program (TPP) 2 
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Total 19 
Area of Needs 
Six broad areas of needs were considered. The needs were grouped into pre and 
post enrolment levels. The pre-enrolment needs were academic information, 
economic information, and social information. The academic support, economic 
support and social support needs were identified at post enrolment level. To 
understand the overall scores on the needs, one needs to have an idea about each 
of the areas of need. 
Pre-Enrolment Needs 
Academic information 
Analysis of data in Table 9 shows that the mean ratings of academic information 
ranged from 3.59 to 3.69, indicating substantial need for specific academic and 
support service information sessions, information about the study requirements and 
commitment and information packages about pathways for Indigenous students at 
USQ for high school careers advisors. Five areas of academic information need 
ranged from 3.24 to 3.28, indicating some need for information for students, parents 
and interested community members on academic programs and support services; 
and support in pre requisite mathematics and communication areas. The overall 
mean rating of academic information was 3.58, indicating substantial need. The 
skewness of this distribution was -.78, this negatively skewed distribution indicated 
that the highest proportion of respondents was above the mean. 
Economic information 
The mean ratings of economic information need ranged from 3.72 to 3.86, indicating 
substantial need for information about fee free Indigenous Higher Education 
Pathways Program (IHEPP) for students who fail to achieve required OP score (prior 
to completion of Year 12) and information about financial costs associated with 
tertiary study (including the purchase of textbooks, accommodation etc). The overall 
economic information mean rating was 3.79 and the skewness of this distribution 
was -1.01, meaning the highest proportion of respondents was above the mean. 
Social information 
Data in Table 9 exhibits that the mean ratings ranged from 3.14 to 3.69, indicating 
some and substantial need for information sessions for interested community 
members about USQ support services (employment, counselling; information about 
on campus accommodation; arrangement for tours of campus to highlight facilities 
and services available for students (e.g., sporting facilities, the library, 
Kumbari/Ngurpai Lag etc); maintaining liaison and cooperation with school (grades 
10-12) to meet USQ requirements for admission assessment of students’ difficulty 
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for admission at USQ; and maintaining potential student motivation (for example, 
mentoring, social activities). The overall social information need was negatively 
skewed (-.67) meaning more respondents were above the mean (3.50). 
Table 9: Mean and Standard Deviation (SD) of Different Needs at Pre-Enrolment Level 
SL Area of need: Pre-enrolment at USQ *Mean SD 
 Academic information: 3.58 1.18 
a ) Information for years 10-11 students and their 
parents/guardians about USQ academic programs 
3.24 1.48 1 
b) Information for years 10-11 students and their 
parents/guardians about USQ academic support services 
3.24 1.50 
a) Information sessions for interested community members about 
USQ academic programs 
3.31 1.51 2 
b. Information sessions for interested community members about 
USQ academic support services 
3.28 1.48 
3 Specific academic and support services information sessions 
with Indigenous Year 12 students at schools  
3.59 1.59 
4 Development of information packages about pathways for 
Indigenous students at USQ for high school careers advisors 
3.69 1.39 
7 Information about the study requirements and commitment 
needed to successfully complete undergraduate courses  
3.59 1.15 
9 Support in prerequisite mathematics and communication required 
for success in USQ course  
3.28 1.17 
 Economic information: 3.79 1.34 
5 Information about fee free Indigenous Higher Education 
Pathways Program (IHEPP) to students who fail to achieve 
required OP score (prior to completion of Year 12)  
3.72 1.48 
10 Information about financial costs associated with tertiary study 
(including the purchase of textbooks, accommodation etc) 
3.86 1.35 
11 Information about scholarships and bursaries available to assist 
with course/accommodation costs 
3.69 1.46 
 Social information: 3.50 1.24 
2 c) Information sessions for interested community members about 
USQ support services (employment, counselling etc)  
3.34 1.42 
6 Information about on campus accommodation  3.41 1.35 
8 Action by USQ staff to maintain potential student motivation (for 
example, mentoring, social activities) 
3.52 1.35 
12 Arrange tours of campus to highlight facilities and services 
available for students (e.g., sporting facilities, the library, 
3.17 1.41 
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SL Area of need: Pre-enrolment at USQ *Mean SD 
Kumbari/Ngurpai Lag etc) 
13 Liaison with school (grades 10-12) to meet USQ requirements for 
admission 
3.69 1.46 
14 Cooperation with school to assess students’ difficulty for 
admission at USQ 
3.14 1.38 
15 Maintain liaison with school to assess students’ need at school 
for USQ support 
3.38 1.42 
*Means were calculated on the basis of a five point Likert-scale:  
1= No need, 2=Little need, 3 = Some need, 4= Substantial need, 5= Urgent need 
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Post Enrolment Needs 
Academic supports 
Data in Table 10 show that the mean ratings of five academic supports ranged from 
3.51 to 3.66, indicating the students substantially require the information on different 
courses offered by faculties at USQ, USQ staff support, tutorial assistance to 
improve academic performance, support services such as teleconferencing, 
telephone calls and computer. The overall mean rating was 3.58 (SD 1.18) and the 
skewness was -.45. 
Table 10: Mean and SD of Different Needs at Post-Enrolment Levels 
SL Area of need: Post-enrolment at USQ *Mean SD 
 Academic support: 3.58 1.15 
16 Support for students with learning e.g., assignment preparation 3.32 1.32 
18 Information about the range of courses offered by faculties at 
USQ 
3.52 1.24 
27 USQ support staff (academic) for Indigenous students  3.66 1.31 
28 Tutorial assistance to improve academic performance  3.51 1.28 
29 Knowledge about academic assistance available through Student 
Services 
3.55 1.35 
30 Adequate support service such as teleconferencing, telephone 
calls, computer etc 
3.59 1.28 
 Economic support: 3.89 1.04 
22 Economic support (e.g., scholarships) to study at USQ  3.66 1.34 
31 Employment opportunities after completion of courses at USQ 3.76 1.05 
 Social support: 3.51 1.21 
17 Orientation activities to make students, families & community 
representatives feel welcome 
3.17 1.39 
19 Increase multicultural activities  3.34 1.28 
20 Socio-cultural support to students  3.31 1.16 
21 Support for students with physical disabilities  3.48 1.32 
23 Indigenous Students Committee acting as a voice for internal and 
external students 
3.21 1.47 
24 Childcare facilities at USQ campuses 3.21 1.34 
 26
25 Give students a sense of belonging 3.48 1.29 
26 Flexible options regarding Indigenous students’ grouped 
accommodation (upon student request) 
3.55 1.37 
*Means were calculate don the basis of a five point Likert-scale:  
1= No need, 2=Little need, 3 = Some need, 4= Substantial need, 5= Urgent need 
 27
Economic support  
Economic support (scholarship) and employment opportunities after completion of 
courses at USQ indicated a substantial need for them. The distribution was 
negatively skewed (-.58), indicating that the majority of the students felt these needs.  
Social support  
Except the “Flexible options regarding Indigenous students’ grouped 
accommodation (upon student request)”, the mean ratings of social support needs 
ranged from 3.17 to 3.48, indicating some needs to continue study at USQ. The 
overall social support need was negatively skewed (-.49), indicating that more 
respondents were above the mean (3.51). 
Overall Needs 
The highest proportion of respondents (43%) indicated they urgently required 
economic information at the pre-enrolment level, whereas 27% exhibited this need 
as substantial. The majority of the respondents (40%) indicated academic 
information as substantial whereas 40% illustrated some social information need at 
this level. The following bar-graphs depict the level of information the students 
required at pre-enrolment (Figure 1-3). 
Again the majority (66%) of the students indicated that the economic supports are 
vital to continue study at USQ as compared to academic and social support. The 
following bar-graphs depict clearly the level of support the students required to 
continue study at USQ (Figure 4-6) . 
Table 11: Percentage Distribution of Respondents According to Their Responses to Different Areas 
of Needs 
Area of need: 
 
No 
need 
Little 
need 
Some 
need 
Substantial 
need 
Urgent 
need 
Academic information: 7 20 13 40 20 
Economic Information  10 10 10 27 43 
Social Information 17 13 40 30 0 
Academic support 3 20 17 30 30 
Economic support 0 14 20 33 33 
Social support 7 17 23 30 23 
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Differences in Needs of the USQ Students Based on Their Age  
Pre-Enrolment Needs 
Individual means were calculated for each area of need and presented in Table 12. 
The mean ratings by both groups of students for four areas of the academic 
information ranged from 3.50 to 4.42, indicating a substantial need. The mean 
ratings for the other four areas of academic need ranged from 3.07 to 3.43, 
indicating some need for the students. The 26 years and above age group of 
students rated higher mean scores than the 25 years and below age group, 
however, the differences were found statistically insignificant.  
No significant variations were found on the economic area of information need 
between the two age groups. The mean ratings for both the group of students 
ranged from 3.51 to 3.93, indicating a substantial need for pre-enrolment level 
students. 
The mean ratings of 26 years and above age group of students on accommodation, 
USQ staff action to motivate students on social activities, arrangement of campus 
tour maintaining liaison with school to meet USQ requirement for admission, and 
assess students’ need for USQ support ranged from 3.50 to 3.86, indicating 
substantial need. On the other hand, for pre-enrolment level 25 years and below age 
group of students rated these needs as some need. However, the differences 
between the two groups of students were insignificant. 
Post Enrolment Needs 
At the post enrolment level, the 26 years and above age group of students indicated 
higher mean ratings on academic, economic and social support areas of need than 
those of the 25 years and below age group of students (see Table 13). 
Nevertheless, no significant differences were found between the age groups except 
“USQ support staff (academic) for Indigenous students”. The mean ratings of the 
highest proportion (53%, 40% and 33%) of the 25 years or below age group of 
students indicated substantial academic support, and some socio-economic 
supports they require to continue their studies at USQ respectively.  
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Table 12: Mean, SD, T-Value and Significant Level of Pre-Enrolment Information Need Based on 
Their Age Groups 
Age group 
25 yrs and 
below 
26 yrs and 
above Area of information need: pre-enrolment 
*Mean SD *Mean SD 
T-
Valu
e 
Sig. 
level 
Academic Information 3.73 .79 4.42 1.50 -.69 .49 
1.a ) Information for years 10-11 students and their 
parents/guardians about USQ academic programs 3.07 1.38 3.43 1.60 -.65 .52 
1.b) Information for years 10-11 students and their 
parents/guardians about USQ academic support 
services 
3.20 1.32 3.29 1.72 -.15 .88 
2.a) Information sessions for interested community 
members about USQ academic programs 3.20 1.47 3.43 1.60 -.40 .69 
2.b) Information sessions for interested community 
members about USQ academic support services 3.20 1.37 3.36 1.64 -.28 .78 
3) Specific academic and support services information 
sessions with Indigenous Year 12 students at schools  3.60 1.45 3.57 1.78 .05 .96 
4) Development of information packages about 
pathways for Indigenous students at USQ for high 
school careers advisors 
3.80 1.26 3.57 1.55 .44 .66 
7) Information about the study requirements and 
commitment needed to successfully complete 
undergraduate courses  
3.73 .88 3.43 1.39 .71 .48 
9) Support in prerequisite mathematics and 
communication required for success in USQ course  3.32 1.03 3.50 1.34 -.53 .60 
Economic Information 3.73 1.27 3.86 1.46 -.24 .81 
5) Information about fee free Indigenous Higher 
Education Pathways Program (IHEPP) to students 
who fail to achieve required OP score (prior to 
completion of Year 12)  
3.73 1.38 3.71 1.63 .03 .97 
10) Information about financial costs associated with 
tertiary study (including the purchase of textbooks, 
accommodation etc) 
3.87 1.24 3.86 1.51 .02 .98 
11) Information about scholarships and bursaries 
available to assist with course/accommodation costs 3.51 1.45 3.93 1.49 -.84 .40 
Social Information 3.20 1.01 3.78 1.42 -1.28 .21 
2.c) Information sessions for interested community 
members about USQ support services (employment, 
counselling etc)  
3.33 1.23 3.36 1.64 -.04 .96 
6) Information about on campus accommodation  3.27 1.16 3.57 1.55 -.60 .55 
8) Action by USQ staff to maintain potential student 3.20 1.14 3.86 1.51 -1.33 .19 
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motivation (for example, mentoring, social activities) 
12) Arrange tours of campus to highlight facilities and 
services available for students (e.g., sporting facilities, 
the library, Kumbari/Ngurpai Lag etc) 
2.87 1.35 3.50 1.46 -1.21 .23 
13) Liaison with school (grades 10-12) to meet USQ 
requirements for admission 3.53 1.50 3.86 1.46 -.59 .56 
14) Cooperation with school to assess students’ 
difficulty for admission at USQ 2.87 1.12 3.43 1.60 -1.09 .28 
15) Maintain liaison with school to assess students’ 
need at school for USQ support 3.13 1.24 3.64 1.59 -.961 .34 
*Means were calculate don the basis of a five point Likert-scale:  
1= No need, 2=Little need, 3 = Some need, 4= Substantial need, 5= Urgent need 
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Table 13: Mean, SD, T-Value and Significant Level of Post-Enrolment Information Need 
Based on Their Age Groups 
Age group 
25 yrs and 
below 
26 yrs and 
above Area of support: post enrolment 
*Mean SD *Mean SD 
T-
value 
Sig. 
level 
Academic support 3.33 1.11 3.85 1.16 -1.24 .22 
16)Support for students with learning e.g., 
assignment preparation 3.27 1.16 3.57 1.55 -.87 .39 
18)Information about the range of courses offered 
by faculties at USQ 3.20 1.14 3.86 1.51 -.52 .60 
27)USQ support staff (academic) for Indigenous 
students  3.20 1.42 4.14 1.02 -2.22* .03 
28)Tutorial assistance to improve academic 
performance  3.20 1.32 3.79 1.25 -1.22 .23 
29)Knowledge about academic assistance 
available through Student Services 3.40 1.35 3.71 1.38 -.62 .54 
30)Adequate support service such as 
teleconferencing, telephone call, computer etc 3.33 1.23 3.86 1.29 -1.12 .27 
Economic support 3.80 1.01 4.00 1.10 -.51 .61 
22)Economic support (e.g., scholarships) to study 
at USQ  3.40 1.29 3.93 1.38 -1.06 .29 
31) Employment opportunities after completion of 
courses at USQ 3.73 1.10 3.79 1.05 -1.13 .89 
Social support 3.20 1.14 3.86 1.23 -1.49 .14 
17) Orientation activities to make students, families 
& community representatives feel welcome 2.87 1.24 3.50 1.50 -1.24 .22 
19) Increase multicultural activities  3.20 1.26 3.50 1.34 -.62 .54 
20) Socio-cultural support to students  3.07 1.10 3.57 1.22 -1.17 .25 
21) Support for students with physical disabilities  3.27 1.43 3.71 1.20 -.91 3.7 
23) Indigenous Students Committee acting as a 
voice for internal and external students 2.93 1.58 3.50 1.34 -1.04 .30 
24) Childcare facilities at USQ campuses 2.93 1.22 3.50 1.45 -1.14 .26 
25) Give students a sense of belonging 3.27 1.33 3.71 1.26 -.93 .36 
26) Flexible options regarding Indigenous students’ 
grouped accommodation (upon student request) 3.20 1.37 3.93 1.32 -1.45 .15 
*Means were calculate don the basis of a five point Likert-scale:  
1= No need, 2=Little need, 3 = Some need, 4= Substantial need, 5= Urgent need 
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Differences in Needs of USQ Students Based on Their Completion of Year 12 
or Not 
Pre-Enrolment needs 
Data in Table 14 show, the students who have completed year 12 before the 
admission at USQ rated higher mean ratings in academic information than the 
students who did not. However, the differences were statistically insignificant. Both 
the group of students indicated substantial need for the specific academic & support 
services, information on pathways, study requirements and commitment needed to 
successfully complete undergraduate courses and support in prerequisite 
mathematics and communication for success in USQ. 
 
 
Table 14: Mean, SD, T-Value and Significant Level of Pre-Enrolment Information Needs Based on 
Their Completion of Year 12 
Completion of Year 12 
Yes No 
Area of information needs: pre-enrolment  
*Mean SD *Mean SD 
T-
Valu
e 
Sig. 
level 
Academic Information 3.80 .86 3.35 1.44 1.01 .32 
1.a ) Information for years 10-11 students and 
their parents/guardians about USQ academic 
programs 
3.27 1.48 3.21 1.52 .09 .92 
1.b) Information for years 10-11 students and their 
parents/guardians about USQ academic support 
services 
3.27 1.22 3.21 1.80 .09 .92 
2.a) Information sessions for interested 
community members about USQ academic 
programs 
3.47 1.35 3.14 1.70 .56 .57 
2.b) Information sessions for interested 
community members about USQ academic 
support services 
3.47 1.35 3.07 1.63 .71 .48 
3) Specific academic and support services 
information sessions with Indigenous Year 12 
students at schools  
3.60 1.68 3.57 1.55 .04 .96 
4) Development of information packages about 
pathways for Indigenous students at USQ for high 
school careers advisors 
3.73 1.38 3.64 1.44 .17 .86 
7) Information about the study requirements and 
commitment needed to successfully complete 
undergraduate courses  
3.60 .91 3.57 1.36 .06 .94 
9) Support in prerequisite mathematics and 
communication required for success in USQ 
course  
3.53 .74 3.21 1.52 .72 .47 
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Economic Information 3.86 1.30 3.71 1.43 .30 .76 
5) Information about fee free Indigenous Higher 
Education Pathways Program (IHEPP) to students 
who fail to achieve required OP score (prior to 
completion of Year 12)  
3.80 1.37 3.64 1.64 .28 .78 
10) Information about financial costs associated 
with tertiary study (including the purchase of 
textbooks, accommodation etc) 
3.9.3 1.22 3.79 1.52 .28 .77 
11) Information about scholarships and bursaries 
available to assist with course/accommodation 
costs 
3.73 1.16 3.64 1.78 .16 .87 
Social Information 3.46 1.12 3.50 1.40 -.07 .94 
2.c) Information sessions for interested 
community members about USQ support services 
(employment, counselling etc)  
3.47 1.35 3.21 1.52 .47 .64 
6) Information about on campus accommodation  3.40 1.18 3.43 1.55 -.06 .95 
8) Action by USQ staff to maintain potential 
student motivation (for example, mentoring, social 
activities) 
3.73 1.03 3.29 1.63 .88 .38 
12) Arrange tours of campus to highlight facilities 
and services available for students (e.g., sporting 
facilities, the library, Kumbari/Ngurpai Lag etc) 
3.07 1.38 3.29 1.49 -.41 .68 
13) Liaison with school (grades 10-12) to meet 
USQ requirements for admission 3.67 1.49 3.71 1.49 -.08 .93 
14) Cooperation with school to assess students’ 
difficulty for admission at USQ 3.00 1.25 3.29 1.22 -.55 .58 
15) Maintain liaison with school to assess 
students’ need at school for USQ support 3.27 1.22 3.50 1.65 -.43 .66 
*Means were calculate don the basis of a five point Likert-scale:  
1= No need, 2=Little need, 3 = Some need, 4= Substantial need, 5= Urgent need 
The students who had completed year 12 showed more concern about the economic 
aspect of studying at USQ than the students who had not complete year 12. These 
differences were not significant and both the groups stated economic information as 
a substantial requirement for the students.  
Except the information sessions for interested community members about USQ 
support services (employment, counselling etc) and action by USQ staff to maintain 
potential student motivation (for example, mentoring, social activities) all the other 
five social information needs rated higher mean scores by the students who had not 
complete year 12. On the other hand, the students who had completed year 12 rated 
slightly higher mean scores than the students who did not on campus 
accommodation, action by USQ staff to maintain potential motivation, arrange 
campus tour to high light facilities, liaison with school to meet USQ requirements, 
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cooperation with schools to assess students’ difficulty and maintain liaison with 
schools to assess students needs for support.  
Post-Enrolment Needs 
Analysis of data in Table 15 shows that the mean ratings of students who have 
completed year 12 indicated higher mean ratings in academic support need than the 
students who had not completed year 12. On the other hand, the students who had 
not completed year 12 indicated higher mean ratings in economic and social support 
areas of need than those students who had completed year 12. These differences 
were found statistically insignificant.  
Students’ Comments 
Most of the students expressed their concern on the following issues relative to their 
enrolment at USQ. It is understood that these issues need to be resolved to increase 
their enrolment.  
Academic Support 
• Assistance with timetable and design of study schedule needed. Organise 
student get together to compare study strategies as well. 
• Being an external mature age student I feel the most important thing USQ can 
do for me is make it easier to understand what certain courses will give me 
the type of job. Provide materials to help questions. 
• I am happy with the support from Kumbari and USQ with my studies. 
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Table 15: Mean, SD, T-Value and Significant Level of Post-Enrolment Information Needs Based on 
Their Completion of Year 12 
Completion of Year 12 
Yes No Area of support: post-enrolment 
*Mean SD *Mean SD 
T-value Sig. level 
Academic support 3.60 1.18 3.57 1.15 .06 .94 
16) Support for students with learning e.g., 
assignment preparation 3.40 1.18 3.43 1.55 -.03 .97 
18) Information about the range of courses 
offered by faculties at USQ 3.73 1.03 3.29 1.63 .66 .51 
27) USQ support staff (academic) for 
Indigenous students  3.53 1.35 3.79 1.31 -.51 .61 
28) Tutorial assistance to improve academic 
performance  3.53 1.24 3.43 1.39 .21 .83 
29) Knowledge about academic assistance 
available through Student Services 3.60 1.40 3.50 1.34 .19 .84 
30) Adequate support service such as 
teleconferencing, telephone call, computer etc 3.53 1.24 3.64 1.33 -.23 .81 
Economic support 3.86 .83 3.93 1.26 -.15 .87 
22) Economic support (e.g., scholarships) to 
study at USQ  3.60 .98 3.71 1.68 -.22 .82 
31) Employment opportunities after completion 
of courses at USQ 3.67 .97 3.86 1.16 -.47 .63 
Social support 3.40 1.12 3.64 1.33 -.53 .59 
17) Orientation activities to make students, 
families & community representatives feel 
welcome 
3.13 1.47 3.21 1.36 -.15 .87 
19) Increase multicultural activities  2.93 1.22 3.79 1.20 -1.85 .07 
20) Socio-cultural support to students  3.20 1.20 3.43 1.15 -.52 .60 
21) Support for students with physical 
disabilities  3.33 1.34 3.64 1.33 -.52 .60 
23) Indigenous Students Committee acting as a 
voice for internal and external students 3.47 1.55 2.93 1.38 .98 .33 
24) Childcare facilities at USQ campuses 2.93 1.22 3.50 1.45 -1.14 .26 
25) Give students a sense of belonging 3.60 1.24 3.36 1.39 .49 .62 
26) Flexible options regarding Indigenous 
students’ grouped accommodation (upon 
student request) 
3.53 1.30 3.57 1.50 -.07 .94 
*Means were calculate don the basis of a five point Likert-scale:  
1= No need, 2=Little need, 3 = Some need, 4= Substantial need, 5= Urgent need 
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Economic support 
• Need more economic and social supports from KLN at Fraser Coast campus. 
• If uni wasn't so expensive more Indigenous & non-Indigenous people would 
want to study. It is easier to just get a job straight after school and start 
earning money that it is to pay $ to study and not to work 4 yrs. More info on 
scholarship & HECS should provide. 
• Need to explain ways how people can pay for courses. People think you need 
to have money straight up so they don't worry about furthering their 
education. School leavers don't think they are smart enough to do the work. 
Place course book at school 
Social support 
• All my lecturers are wonderful and easy to talk with. I have a tutor whom is 
great for me. But I have very little support from our Indigenous office at 
University. Weekly contact with office and more support should come from 
KNL. 
• Different students need different levels and types of supports. Some people 
shy, scared etc, get to make them feel comfortable. More entertainment, 
sports, musical event, BBQ's, function, excursions etc. Uni is a big fear need 
to break those stereotypes. 
• My situation is different to most as I am in prison. I have enclosed a letter that 
better explain my situation and concerns. 
• Need greater input into social issues: barriers, discrimination and support for 
these things perhaps even a present counsellor, Need promotion of USQ at 
school, welfare walls, prisons, shelters, centre link etc. 
• Need more contact with schools/parents esp., if students are to furthering 
their education. Great need to target country students e.g. sometimes left out. 
More support at Kumbari existing program needed. 
• The regular emails sent to students have been fantastic! Great help! Would 
love to know of any Indigenous students support or services at Springfield 
• There needs to be more information going out to schools to show other 
Indigenous students out there that there is something for them and it will 
show there parents & give people encouragement about it & encourage 
people to do their best and go for it. 
• When we are in IHEPP Res school we need more support through the whole 
process. Need to be a support program, Disability issue need to consider. 
• Already have a belonging sense at Kumbari though haven't branched to wider 
USQ community. Understand its all available but don't know process of some 
info required for study and found out through open day. 
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DISCUSSION 
Indigenous High School Students’ Perceived Needs and Attitudes 
The majority of high school students were able to indicate that universities are 
educational institutions which differed from TAFE in both the courses on offer and 
the types of career paths/professions catered for. Most of them had not considered 
enrolling at university after completing year 12, with the prevailing reasoning relating 
to negative self-concepts – “I’m too dumb.” Another critical factor influencing a 
negative perception of university study related directly to the financial outlay involved 
with the purchase of text books and payment of course fees and accommodation. 
On the other hand, that vocational education offered the opportunity to “learn as you 
earn” was mentioned as an important reason why so many Indigenous students 
chose this path.  
Financial hardship was persistently reported as the key reason why Indigenous 
students did not view tertiary study as a preferred or viable option. They viewed that 
the cost of resources and course fees would be too much for many families to cope 
with. Furthermore, the findings of previous studies conducted by James (2002) and 
Alloway et al. (2004) confirm that these economical constraints impact upon 
educational the pathways chosen by Indigenous students.  
As mentioned above negative self-concept was cited as a strong reason why 
Indigenous students viewed university study as an unpopular choice following high 
school by many students. Indigenous students are often hesitant to change and 
prefer to maintain the status quo amongst peers by ‘dumbing down’ their successes. 
Crump (2001), Craven and Marsh (2004) Craven et al.(2005) also support that 
negative self-concept is an instrumental factor in limiting education aspirations of 
Indigenous students.  
Students also preferred practical learning tasks to the theoretical challenges posed 
at university and that in some cases, they had simply had enough of study and 
wanted to get out and earn some money for themselves and their families, and that 
the pursuit of a vocational education pathway allowed them to do so. Miller ( 2005), 
in his formal report on aspects of training that meet Indigenous Australian’s 
aspirations explores in detail the positive outcomes of vocational education and 
training (VET) for this group. The ability to ‘learn while you earn’ motivates these 
students to complete apprenticeships and traineeships instead of enrolling at 
university which involves long-term commitment and significant financial outlay. The 
VET option has had a phenomenal impact on enrolling at university.   
Most students were aware of the importance of attaining a good OP score to secure 
university entry to preferred courses, and that this study pathway, commencing in 
year 11 with the selection of appropriate board and school subjects was most 
commonly chosen by students wishing to enter university. It is important to note that 
none of the students had any knowledge of the Indigenous Higher Education 
Pathways Program (IHEPP) offered by the USQ to Indigenous people seeking an 
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alternative entrance pathway to university.  As well as the IHEPP program the USQ 
also provides courses and support such as Indigenous studies; graduate certificate 
in Indigenous mental health and wellbeing (through distance education mode; 
cultural studies; computer studies; financial advice; individual tailored student 
support and Indigenous tutorial assistance to students.  
There is need to promote the USQ programs in the schools. This could be done 
through regular radio, TV, newspapers and sending information packages to all the 
schools. 
The students frequently mentioned the need for “commitment” and a responsible 
and mature attitude to study and doing assignments at university. An underlying 
sentiment of having to be a self-directed learner at a higher level than high school 
was evident, with several students noting that success or failure at this level would 
depend solely on the amount of effort given to completing assignments and other 
course requirements. That is studying; completing assignments and doing 
presentations and examinations are the typical responsibilities of the students at 
university.  
Additional financial assistance with good sporting and social facilities, 
accommodation close to transport, computer facilities including internet services, 
scholarships or bursaries to purchase texts and opportunity to establish and 
maintain relationships with academic and general staff were indicated as the key 
incentives to consider the USQ as the ‘University of Choice’. The USQ is providing 
assistance to students in different areas but the students are not aware of them. The 
CAIK may take the lead to disseminate that information among the potential 
students, parents and community on a regular basis. 
USQ Indigenous Students’ Perceived Needs and Aspirations 
It has been revealed from the findings that most of the Indigenous students at USQ 
were mature aged and came from different high schools across the nation. The 
females were advanced in higher studies than the males and nursing was the most 
popular choice of program of studies.  
More (67%) of the 25 years and below age group of students had completed year 12 
compared to the older age group (26 years and above age). The highest proportion 
of students in both age groups (53% of the 25 years and below and 34% of the 26 
years and above) indicated they had needed a substantial amount of academic 
information to get admission to USQ.  
At the pre enrolment level the students indicated that economic information – fees, 
cost of text books, accommodation etc and academic information - program of 
studies, support, commitment, etc, were necessary to get admission into different 
programs of study at USQ. They also stated some social information such as 
support services, social activities, sporting, library, maintenance of liaison and 
cooperation with school, and counselling is needed at this stage. This is congruent 
with the Monash University (2006) review on the importance of financial and other 
 42
socioeconomic considerations, aspirations and expectations of Indigenous students 
for education.  
At the post-enrolment level the students indicated substantial academic needs such 
as tutorial assistance, learning support, academic assistance, and computer 
facilities. Similarly the students indicated they needed some economic support - 
scholarships, employment opportunities and social support such as orientation, 
multicultural activities, socio-cultural support, support for physical disabilities, 
childcare facilities, sense of belongingness, and group accommodation to continue 
studies at USQ. They identified these needs irrespective of their age and whether 
they had completed year 12 or not. 
The students enthusiastically made comment that “there needs to be more 
information going out to schools to show other Indigenous students out there that 
there is something for them and it will show their parents and give people 
encouragement about it and encourage people to do their best and go for it”. They 
have mentioned that they are getting insufficient assistance from the CAIK.  
The CAIK may take the lead to promote USQ facilities, activities and programs of 
study available for Indigenous people. This promotional activity will encourage the 
students, parents, and community to undertake USQ programs.  
The students also expressed their concern about negative feelings. Some students 
are shy, scared etc and need to be made to feel comfortable. University is 
frightening to Indigenous students, and there is a need to break those stereotypes. 
More entertainment, sports, musical events, BBQ's, functions, and excursions may 
play a significant role in achieving this. 
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CONCLUSIONS AND RECOMMENDATIONS 
It is expected that enrolments would be increased in line with the university goals in 
the area of diversity and multiculturalism if the university were to undertake positive 
measures in the following specific areas: 
Ongoing Promotional Campaign to inform the Indigenous community, including 
potential students and their families about university. A range of media should be 
utilised including radio, TV, newspapers, university presentations and brochures. 
High schools should be specifically targeted. 
This campaign should address issues such as: 
• Information on the university program of studies, facilities, and services.  
• Employment opportunities of university graduates.  
The university should also provide: 
• Information to current students about the services and facilities available to 
them, 
• Scholarships and bursaries to attract applications from potential Indigenous 
students. 
• Economic, social and academic support. 
• Tutorial assistance, learning support e.g., assignment preparation, 
multicultural activities, childcare facilities, and group accommodation, 
modified where necessary to meet the needs of Indigenous students. 
The university needs to: 
• Expand and maintain relationships with local Indigenous communities. This 
could be achieved through offering ‘in-kind’ support for community initiatives 
and taking a more active role in Indigenous events (for example NAIDOC 
week). 
• Explore the possibility of establishing strategic links with other service 
providers (for example TAFE) which would demonstrate to Indigenous 
peoples that university study can be undertaken after completing a vocational 
program. 
• Ensure that staff working within the university have an understanding of the 
‘cultural dimension’ impacting on Indigenous students and their families. This 
could be facilitated by a cross-cultural awareness program to be delivered to 
all staff within the university, ideally as a core component of the induction 
program for new staff.  
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APPENDIX 1: APPROVAL OF TOOWOOMBA DISTRICT 
EDUCATION OFFICER
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Appendix 2: FOCUS GROUP DISCUSSION QUESTIONS 
A. Theme: University as an educational pathway… 
Guide Questions: What is a University? Why do people go to university? How 
is a university different from TAFE? Do you have any family members 
attending university? Is it something you would think about doing? Why/why 
not? 
The purpose of this initial set of questions was to ascertain the student’s levels of 
knowledge about what a university is and what the functions of these institutions 
might be. As researchers, it is important to remember that for many Indigenous 
families, the pursuit of tertiary education is still a relatively new concept.  
B. Theme: Perceptions of university study… 
Guide Questions: Going on to enrol at university is not an option that many 
Indigenous students investigate – why do you think this is so? What are some 
of the factors that make going on to study at university a difficult or unpopular 
choice for Indigenous students?  
These questions focused on the perceptions about university held by some students.  
C. Theme: Requirements for university entry. 
Guide Questions: What do you understand about the admission requirements 
for entering universities like USQ? How do you get into uni?  
In this section, the students are asked to elaborate on their knowledge of how entry 
to university can be secured.  
D. Theme: Life as a University student. 
Guide Questions: What do you think being a student at university involves? Is 
it the same as being a student at high school? 
Here the students are asked to relate to their experiences as high school students 
when considering the life of a university student, and to look at similarities and 
differences in these roles.  
E. Theme: University of choice – things I’d like to see. 
Guide Questions: What are some of the conditions/factors that would make 
the USQ the University of Choice for you? What sorts of things would a 
university provide to be appealing to you? 
Consider: 
Assistance with finding accommodation 
Learning support 
Assistance with budgeting and financial matters 
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Personal counselling 
Assistance with gaining employment 
Medical and health services 
Support for students with disabilities 
Support for Indigenous students 
Support for distance education students 
Equity scholarships 
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Appendix 3: Responses to the Focus Group Data 
Questions 
A. University as an educational pathway 
Year 10 voices: 
The students’ responses to these issues indicated a broad knowledge of the 
purpose and place of university study with remarks like “…a university is about 
further education…higher education…it’s more than TAFE” being common. Some 
students were also able to correctly identify the types of courses available at 
university, but few were able to elaborate on the differing levels of awards. One 
student noted that university was a place to “get a PhD – but I dunno (sic) what it 
stands for.” Some of the courses and areas correctly identified as typically being 
offered at university level included Science and Technology, Nursing, Teaching, 
Medicine, Civil Engineering and Journalism.  
The students were able to offer insights into why people chose to go to university 
with comments like: “You need to go to university to get better opportunities in the 
long run” and “you can do more with uni” which was very interesting as few of these 
students had family members attempting or successfully completing university 
studies. One student was able to elaborate on his ‘family connections’ to university 
study with his statement that “My nan did a Bachelor of Arts at Deakin.” Another 
student spoke about both his brother and sister who are currently undertaking 
double degrees at Curtin University in Perth in order to become geologists. 
 
Several students in this group indicated that they had considered possible careers 
and employment options with some of the popular options being nursing, beauty 
technicians, hairdressing, teaching (Primary and HPE) and apprenticeships 
(electricians and carpenters). One student told of his firm intention to go to university 
– “Definitely…I know I’m going to university. I’m thinking about Civil Engineering. I’m 
also thinking about journalism and I’m hoping to become a writer.” Other students 
strongly expressed that they would not consider undertaking tertiary study (“too 
hard…too much study…had enough of study already” and “too dear – costs too 
much anyway”) and one student expressed that he hadn’t “ruled it (university study) 
out, but I think you have to be a bit smarter.” Another student indicated she might go 
to university at some point after having a break from completing secondary school 
which showed that she was aware of being able to enter university as a mature age 
student, even though she might not have been aware of this term.  
Year 11 voices 
These responses also indicated that the majority of students saw attendance at 
university as having the same purpose of educating students, but at a different level 
to high school or TAFE. One student noted that “to me, I reckon it’s a continuation of 
school really but on a bigger level. You go there and its one place, but more 
individual. At school you do your studying, but at uni you are all by yourself…it’s like 
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growing up really.” Another student acknowledged that “a university is where you 
can study a particular subject for where you want your career to head.” Suggested 
career pathways of university students included teaching (pre-school, primary and 
secondary), becoming doctors, nursing, teaching about ancient history and 
civilizations and physiotherapy.  
This group of students was able to comment extensively on the differences between 
TAFE and universities as education providers, with one student asserting that “TAFE 
lets you do traineeships, uni doesn’t”. Another student commented that “TAFE is 
more of a trade thing – it is easier to get into a trade that uni like woodwork or 
carpentry.” One student acknowledged that “TAFE is about certificates and stuff like 
that”, whilst another drew the comparison that university is harder to get into than 
somewhere like TAFE because at TAFE you just pick what you are doing and get 
into it. The general feeling across the school groups was that TAFE adopted a more 
practical, ‘hands-on’ approach to education, while university content was more 
theoretical. The students in this group also expressed concerns about the high level 
of commitment required to succeed at uni, and the fact that university study cost a 
lot more than TAFE.  
Several students in this year level revealed that they had family members attempting 
and completing university study – one had a cousin studying to be a teacher, 
another had an aunty who had just finished her nursing degree. One student 
mentioned her father who started studying at university but didn’t complete his 
course. She also mentioned that her aunty was currently an external student in 
Mount Isa.  
When asked about whether or not they viewed university study as a potential 
pathway following Year high school, most students indicated that they hadn’t really 
thought about what they would be doing at that stage of their lives with statements 
like “I don’t really know what I’ll do though – haven’t really thought about it” being 
common. Other statements revealed that for a small number of these participants, 
university study might be considered “later on”. One student appeared to have 
accounted for all possibilities with his statement that “I plan to go to uni, but I plan to 
get a trade too”!  
Year 12 voices 
Responses to this first set of questions revealed a detailed knowledge of the 
purpose of universities. The attainment of additional education and qualifications 
were identified as reasons for enrolling in university programs. One student 
commented that university “was a place that you go to study because it is your 
choice. School is compulsory, but uni isn’t.” Another stated that “You can do it (study 
at university) part-time, so it’s not so full on.” University was described as “higher 
than TAFE” and did not allow you to do traineeships as TAFE does.  
Again, several students knew of close family members who were attending 
university, and some were able to comment on the experiences of parents and 
siblings. One student said that her aunty and mother both attend university doing a 
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Bachelor of Tourism and a Bachelor of Nursing respectively. Another said that she 
had “brothers, cousins, aunties and sissies all going there.” One student commented 
that his father and sister were both studying nursing and that his sister would go on 
to enrol in Medicine.  
It is interesting to note that most students in year twelve indicated that they would 
not be undertaking university studies next year, but some did stress that this was an 
option they might consider later on. Several students in this group were taking part in 
school-based traineeships and wanted to have careers in retail and fitness areas.  
One student did however indicate that he was interested in studying Business or 
Accounting or a double degree in these areas after his gap year. Another stated that 
she would like to study dental science. Another student has already made definite 
plans to study Nursing at USQ next year and has been making arrangements to 
organize accommodation. She had also applied for a rural and remote area nursing 
scholarship to assist with the cost of textbooks. Another student made the comment 
that she would definitely be going to university, but was unsure of her area of study. 
She wanted to go to university because “if I do I will be setting an example for other 
people in my family. I’d be showing them that they can do it and yeah, they’d be 
getting smarter.”  
B. Perceptions to study at the university  
Year 10 voices: 
The responses given by the students to this set of questions primarily focused on 
financial considerations for students and their families. One student noted that “cost 
sometimes is a big factor. I know in my family it could come down to cost. I think my 
parents would do nearly anything to get me to go to uni because they see I have the 
talent to do whatever I set my mind to, so university would give me that edge.” He 
went on to say that he though scholarships might be available to certain students. 
Another students stated that some Indigenous students have poor families therefore 
they don’t have or can’t pay for it (the courses and equipment needed) – so they 
don’t have the chance to go.” Several students were aware that courses, texts and 
accommodation would be expensive at university.  
Other students indicated that there were now many options for Indigenous students 
like TAFE, apprenticeships, traineeships and the dole - some of which could be done 
while still at school - and that you could “just go out and work.”  
Several comments relating to the student’s perceptions of not being “smart enough” 
were also noted. One student elaborated on this with his thoughts that “ they 
(Indigenous students) don’t think they’re smart enough, like I’m sure that there are 
people who are smart, but they don’t think they are smart enough…so they really 
underestimate what they have.” When prompted to consider Indigenous students 
who were doing well at high school, this student continued by saying “ yeah – like 
there are a lot of kid who are doing well in high school who don’t think that they can 
go on to uni.” An understanding that certain subjects might count towards successful 
entry was also mentioned.  
 54
A possible ‘fear of failure’ and the unknown by Indigenous students was also raised 
for discussion with one student noting that “ (Indigenous students might be) scared 
of not succeeding like say if they start it (university study)and if something gets in the 
way they just quit or if it gets too hard they just pull out.” Another student stated that 
“some (students) might be scared of going to a new place or scared to fail.”  
Environmental factors were also included in the students’ responses with one noting 
that she would find the fact that there were “too many people there from other 
countries too” daunting. Another student raised the issues of prejudice and racism 
from other students or teachers as factors that would detract from going to 
university.  
Year 11 voices 
Financial hardship and negative self-perceptions were the main reasons given for 
Indigenous students viewing university study as an unpopular option by students in 
this group. The “price of enrolment and classes” and “funds ….for textbooks and 
course fees, accommodation rent and other stuff” featured prominently in responses 
and ensuing discussion.  
One student went on to elaborate on negative self-perceptions held by some 
Indigenous people with his comment that “because of stereotypes – they think like 
Indigenous people they get out of school, get on the dole…centrelink bums 
basically…because they hear it so much from other people, they start believing 
themselves and putting themselves down…they don’t think they are good enough to 
continue with study…they think they don’t have the ability, so why try?” 
Another student supported this view with the comment that from his observations of 
Indigenous people (the one’s he had grown up around) “they don’t grow up in the 
right environment…they aren’t very educated…they’d rather have fun than put the 
effort in.” 
Another student believed that Indigenous people would be drawn to completing a 
trade as it was an ‘easier’ option, a sentiment supported by a student from another 
school who said the practical skills involved with enrolling in a trade would hold more 
appeal for him.  
Finally, the issue of the university environment was raised as a potential deterrent 
with the comment that at a university you will find “lots of different people from all 
over the world. People are there to learn and study and students there are really 
concentrating on what they are doing”. This student went on to tell of how his 
university friends became quite intense and serious during the semester.  
Year 12 voices 
Financial hardship was identified by all four participant school groups as the main 
reason Indigenous high school students do not go on to study at university. One 
student commented that “money is a big issue. At TAFE you earn as you learn. I 
also don’t want to think about enrolling in another 3 or 4 years of study straight out of 
high school…that transition from high school to uni will be hard.”  
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The understanding that for most Indigenous families, having a child or other family 
member attend and successfully complete university study was made clear through 
the statement that “their (Indigenous students’) family probably hasn’t done it, so 
they don’t think about doing it either” reminding us that in most cases the students 
we see at USQ are real groundbreakers for their families and communities.  
We are also reminded of societal trends with one student’s response that “They’re 
(year 12 students) are all dropping out of high school to have kids” or choosing other 
career pathways like pursuing a career in football. One student elaborated on this 
with their comment that “They choose to play sports because they know how to do it 
– that’s why you see more Indigenous people play footy or touch – they don’t seem 
as hard.”  
C. Admission requirements for university entry 
Year 10 voices:  
The responses from these students revealed a knowledge about the need to 
complete year 12 and attain a suitable OP (***) score to get into university. When 
questioned about the range of OP scores possible, the responses indicated a 
common knowledge of the fundamentals of this ratings system with one student 
reporting that “You have to do authority subjects which are certain subjects like 
mathematics or science subjects which go towards your OP score. It thinks it is out 
of 24 or 25. One is the highest you can get…the lower the better.” Another student 
remarked that “You need the right OP...its between 1 and 30, I think.” A third student 
reinforced this view with their comment that “you need the right score and subjects.”  
Only one year 10 student mentioned the possibility of undertaking university study 
when you are older, indicating that these students have little awareness of the 
possibility of studying as a mature-age student.  
One student remarked that “you can get scholarships to get in there too.” Ensuing 
discussion revealed that the students have little accurate knowledge of the range 
and purpose of scholarships available in the tertiary sector, but that any scholarship 
funding received needed to be allocated to transport and accommodation costs.  
  
Another student remarked that although he was interested in finding out what 
university entailed, he felt it was “just too hard to find out how to get in” a comment 
that will influence the prioritization and delivery of future information-delivery and 
recruitment initiatives aimed at high school students.  
Year 11 voices 
Students from 3 of the 4 participant schools were aware that the attainment of an 
appropriate OP score was the usual method of gaining entry to university after 
completing year 12. One student said that he thought you could audition to gain 
admission to creative arts and music courses. Another student posed the question:” 
Can’t Indigenous get in differently? Aren’t there more options available for them? My 
sister wanted to use her Indigenousity to get in too.” Another student in the same 
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group responded with “You can go in the backdoor” but did not elaborate further on 
this statement.  
Another student who had set his mind on completing a trade after Year 12 said that 
“I guess you just have to get you school results. I heard that if you get your 
apprenticeship and certificate, you could take them to uni and they might count for 
something.”  
Only one student in this group mentioned mature-age entry for “the over 20’s”.  
No student in this group mentioned the Indigenous Higher Education Pathways 
Program specifically as a means of alternate entry. 
Year 12 voices 
This group of students also revealed a good knowledge of pathways to university 
study, with most respondents indicating knowledge of QTAC and an appropriate OP 
score as advised points-of-entry for programs. One student revealed a different 
aspect of entry processes with his comment that “A good op score will get you into 
uni, but you can also transfer into your first preference from somewhere else if you 
have a high enough GPA. There are also tests like UMAT and GAMSAT if you want 
to get into medical areas. Two students also mentioned scholarships and cadetships 
as alternate paths for entry, but did not elaborate on whether or not enrolment in a 
program was a preliminary condition for these.  
D. Life as a University student 
Year 10 voices: 
The responses given in this section demonstrated that the students were able to 
draw parallels between what university study might be like and high school practices 
that they were already adopting. The general belief amongst participants was that 
attending high school and university would be the same in some respects as you are 
there to work study and learn. One student elaborated further by noting that:  
“ Um…it ( being a student at university) is sort of the same as being a student at 
high school. Like it will be a bit harder obviously because there are harder courses 
that are setting you up for the workforce. But there are only certain days that you 
have to come in like Tuesdays or Fridays and if you don’t come in on those days you 
miss out on that lessons’ work. They’ll leave it up to you – they won’t chase you.” 
The same student went on to talk about how you would begin as a university student 
by stating that “They say well, these are your courses. This is where and when they 
are on and it is up to you if you turn up or not.”  
Other responsibilities at university were mentioned. One student spoke of the 
importance of going to lectures and classes, while another thought that homework at 
university level would involve studying and revising your notes to prepare for tests. 
One student also mentioned that “partying” should be seen as an important aspect 
of university life. Another important comment was that “ you have to know what you 
are doing and be organized.”  
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Year 11 voices 
Several responses in this section focused on the importance of study and being self-
directed learners. One student reflected on what his uni friends had told him, that “ 
uni is all up to you…if you don’t want to do the work, no one cares about you. If you 
go to uni you have got to be willing to do what you’ve got to do.” Another student 
responded by saying that “no one is going to chase you – you have to be 
responsible.  
Lectures, pracs, individual and group assignments and tests were some examples of 
the type of work required to be undertaken at university, and there was an 
awareness of students needing to do their own share of the work so that other 
students were not penalized.  
One student in this group mentioned the importance of being involved in sports 
teams and other recreational activities while studying at university.  
Year 12 voices 
Student responses in this section indicated that most students had realistic 
expectations of the demands that would be placed on them as university students. 
As well as routine events like attending lectures, studying, researching and doing 
assignments, emphasis was placed on the need for ‘commitment and motivation’ in 
order to be successful for the duration of the university course. One student pointed 
out that there would be a big difference to being a high school student as university 
success was the student’s responsibility. She went on to say that “at school the 
teachers are always on at you to hand in assignments, but at uni it’s your 
responsibility and you’ve got to make yourself do well…if you don’t hand it in you just 
fail.”  
Three students mentioned the importance of social elements of university life and 
how important it was to “take time to play sport and make new friendships.” Another 
stated that “It’s (university life) about getting involved with other people too and 
joining clubs too.” One student pointed out that a university is a place of “cultural 
diversity” where it was possible to meet and interact with people from all over the 
world.  
E. University of choice – things I’d like to see 
Year 10 voices:  
This set of questions elicited insightful responses from the students. One student, 
who is keen to undertake university study gave these questions careful 
consideration and responded with 
“…good courses, but I don’t think it would need to offer me anything – because my 
family lives in Toowoomba. I don’t think I’d be able to move that far away to a great 
uni on the other side of Australia. If USQ has exactly the same courses and stuff it 
would be perfect for me to go there because my family is here. If anything were to 
happen to them it wouldn’t be that hard to get back. I need to know that I could be 
there for them straight away without having to travel for too long. Location is really 
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important to me. I could live in Toowoomba anywhere, but I need to be near my 
family. I could live at the university. My brother briefly went there for a year and a 
half and that’s where he stayed.” 
Another student reinforced the sentiment that it was important to be located near his 
family:” If I did go, it’s near my home and I’d know some people maybe.” He went on 
to say that “I’d like to know what I could do there at uni – I don’t really know 
anything.”  
With regards to courses on offer, one student commented that they would like to 
enrol in a program of studies which included “Indigenous studies stuff.” 
The provision of scholarships to assist with living costs was also identified as an 
important factor to entice students to USQ. Many students wanted to know about the 
accommodation available on campus and expressed a desire to tour the campus to 
see what types of accommodation was available.  
Recreational facilities were also identified as important consideration, and included 
social clubs, a pool, sporting facilities, the arts (“like bands and extra-curricular 
activities). Access to computers and public transport were also highlighted in this set 
of responses.   
Year 11 voices 
Responses to this set of questions focused on the importance of academic, 
recreational and financial assistance, advice and opportunities.  
The provision of tutoring and mentoring assistance featured prominently, with one 
student saying that they would want to be able to have access to “people you can go 
to if you are confused or needing help…someone you can trust…”  
Sporting facilities for AFL, track and field events, a gymnasium, basketball courts, a 
pool, a uni club and live bands were regarded as important to the students too as 
they would allow opportunities to relax and take a break from studying. Access to 
high quality computers and internet access were also regarded as essential to 
complete assignments.  
The students also identified financial assistance for day-to-day living expenses, 
texts, course fees and accommodation essential. The cost of transport was also 
raised as an issue for concern with students noting that it would be important to be 
located near a good public transport system.  
Year 12 voices 
These questions elicited many interesting responses from the senior students. One 
focused on the importance of geographical location – “It’s pretty close to home and I 
know Toowoomba. I’m not too familiar with other places – haven’t lived anywhere 
else.” Other responses emphasized the importance of learning and cultural support 
– “…because they have an Indigenous program there and like they have Indigenous 
people to help you out and stuff” and “Teaching and lecturing support too…like if I 
was having trouble.” Another student commented that “I think the relationships 
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between students and lecturers are important if you need help. Accessing them if 
you are having trouble would be good. Even if it is outside hours – flexibility is good.”  
Availability of comfortable accommodation was also mentioned as an important 
factor in selecting a university and the students in these groups were very interested 
in finding out what types of accommodation was available, how much it cost and 
where it was located in proximity to the university.  
Sporting, and recreational facilities were also mentioned as important considerations 
with students viewing each of these considerations as important ways to establish 
friendships with other students. 
The provision of scholarships to assist with study and living costs was also 
discussed. One year 12 student revealed that she had applied for a $10 000 
scholarships from the Royal College of Nursing. She found out about it through her 
high school and thought she would apply for it as she was confident with her marks 
and thought she would be able to get into uni straight away through direct entry.  
Appendix 4: Cover Letter for Undergraduate First Year 
Students 
 
         K/NL 
25/09/2007 
Reference :1 
Mr?Mrs/MS…………………………….... 
-------------------------------------------------- 
-------------------------------------------------- 
-------------------------------------------------- 
Dear ………. 
The Centre for Rural and Remote Area Health (CRRAH) in conjunction with 
Kumbari/Ngurpai Lag (KNL) is undertaking a study to determine how Indigenous 
students can be supported to get into USQ and successfully complete their studies.  
As a first year undergraduate student you are in a unique position to reflect on your 
recent experiences of enrolling and studying with USQ to assist us with our project.  
I would appreciate it if you would take the time to read the attached Plain Language 
Statement and complete the Consent form and Questionnaire which can be returned 
to us either by email or in the enclosed envelope by Friday, October 12, 2007.  
  
Thank you for your assistance with this study. 
 
Darlene Garvey 
Associate Lecturer and Project Officer 
Kumbari/Ngurpai Lag 
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Appendix 5: First Follow Up Letter  
 
Urgent!!! 2nd Call for Questionnaire completion 
 
18 October 2007 
……………………………….. 
……………………………….. 
……………………………….. 
Dear ……… 
This is a reminder that the Centre for Rural and Remote Area Health (CRRAH) in 
conjunction with Kumbari/Ngurpai Lag is undertaking a study to determine how 
Indigenous students can be supported to get into USQ and successfully complete 
their studies.  
As a first year Indigenous IHEPP or undergraduate student you are in a unique 
position to reflect on your recent experiences of enrolling and studying with USQ to 
assist us with our project.  
I understand that we are all very busy people at this time of the semester, but would 
now request that you take a few minutes to read the attached Plain Language 
Statement and complete the Consent form and Questionnaire which can be returned 
to us in the enclosed envelope by Friday, 26th October. Thank you to those students 
who have sent in their completed surveys after being contacted by phone.  
  
CRRAH and K/NL believe that the findings of this research study will be instrumental 
in developing our knowledge of our students’ First Year Experience and support 
needs, and will assist in guiding our prioritization of service delivery in these areas.  
Thank you for your anticipated assistance with this study. 
Darlene Garvey 
Associate Lecturer and Project Officer 
Kumbari/Ngurpai Lag 
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Appendix 6: Second Follow Up Letter  
 
 
Urgent!!! 3rd Call for Questionnaire completion 
 
30 October 2007 
……………………………….. 
……………………………….. 
……………………………….. 
Dear  
This is a reminder that the Centre for Rural and Remote Area Health (CRRAH) in 
conjunction with Kumbari/Ngurpai Lag is undertaking a study to determine how 
Indigenous students can be supported to get into USQ and successfully complete 
their studies.  
As a first year Indigenous IHEPP or undergraduate student you are in a unique 
position to reflect on your recent experiences of enrolling and studying with 
USQ to assist us with our project.  
I understand that we are all very busy people at this time of the semester, but would 
now request that you take a few minutes to read the attached Plain Language 
Statement and complete the Consent form and Questionnaire which can be returned 
to us in the enclosed envelope by Monday, 5th November. Thank you to those 
students who have sent in their completed surveys after being contacted by phone.  
  
CRRAH and K/NL believe that the findings of this research study will be instrumental 
in developing our knowledge of our students’ First Year Experience and support 
needs, and will assist in guiding our prioritization of service delivery in these areas.  
Thank you for your anticipated assistance with this study. 
Darlene Garvey 
Associate Lecturer and Project Officer 
Kumbari/Ngurpai Lag 
 
 
 
Appendix 7: Plain Language Statement 
   K/NL 
PLAIN LANGUAGE STATEMENT 
The Centre for Rural and Remote Area Health (CRRAH) in conjunction with  
Kumbari/Ngurpai Lag (K/NL) is undertaking a study to determine how Indigenous 
students can be supported to get into USQ and successfully complete their studies.  
The survey should take no longer than 10 minutes of your time. 
The researchers are administering a survey with first-year undergraduate Indigenous 
students at USQ using a structured questionnaire. Should you consent to participate 
the study will gather data about your understanding and experiences regarding the 
types of assistance an Indigenous student needs to be successful at university.  
Once the interview is completed all identifying information will be removed. 
Your participation is entirely voluntary and you are free to withdraw from the 
interview at any time without any negative consequences. 
Any questions regarding the study can be directed to Dr. Delwar Hossain, CRRAH 
(phone: 07 4631 5443) or Mr. John Williams-Mozley, Director Kumbari/Ngurpai Lag, 
(phone: 07 4631 1991).  
Any concerns you may have about ethical issues in this study should be directed to 
the Human Research and Ethics Committee, University of Southern Queensland. 
Phone: 4631 2956. If you wish to participate in this study please read and sign the 
attached Consent Form. 
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Appenxi 8 :Consent Form 
    K/NL 
CONSENT FORM 
The investigators conducting this research project abide by the 
principles governing the ethical conduct of research with Indigenous 
Australians and at all times vow to protect the interest of participants. 
The Plain Language Statement has been given to you for your own 
protection. Your signature below will indicate that you agree to 
participate in the study.  
Thank you very much for your time and assistance with this important 
research. 
 
_________________           _______________ 
Participant’s name       Signature 
 
_________________________ 
Date 
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Appendix 9: Survey Questionnaire 
      K/NL 
Centre for Rural and Remote Area Health/ 
Kumbari/Ngurpai Lag  
University of Southern Queensland 
 
Questionnaire for new Indigenous enrolments at USQ  
 
The main purpose of this study is to ascertain the types of assistance Indigenous students 
identify as important in order to maximize the number of Indigenous enrolments at USQ 
  
Please respond to the following questions. It will take you a few minutes to complete 
the questionnaire. 
1. Age: ---------------- years   2. Sex:    Male ---------      Female ---------- 
3. What is your program of study? ---------------------------------------------------------------------------- 
 -------------------------------------------------------------------------------------------------------------------------- 
4. Did you complete Year 12?  Yes --------- No---------- 
If “Yes”, which High School? ------------------------------------------------------------------------------------ 
 5. If you did not complete year 12, could you please briefly outline your admission pathway 
to USQ (for example, after completion of the IHEPP program, mature-age entry etc)  
--------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------
------------------------------------------------------------------------------------------------------------------------- 
 65
 66
6. Please indicate in the relevant box, where you think USQ needs to do more to improve its 
services to students: 
 
SL 
No
. 
Area of need:  
PRE-ENROLMENT at USQ 
No 
need 
Little 
need 
Some 
need 
Substan
tial need 
Urgent 
need 
a. Information for years 10-11 students and 
their parents/guardians about USQ 
academic programs 
     1 
b)Information for years 10-11 students and 
their parents/guardians about academic 
support services 
     
a)Information sessions for interested 
community members about USQ academic 
programs 
     2 
b) Information sessions for interested 
community members about USQ academic 
support services 
     
 c)Information sessions for interested 
community members about USQ support 
services (employment, counselling, etc) 
     
3 Specific academic and support services 
information sessions with Indigenous Year 
12 students at schools  
     
4 Development of information packages about 
pathways for Indigenous students at USQ for 
high school careers advisors 
     
5 Information about fee free Indigenous Higher 
Education Pathways Program (IHEPP) to 
students who fail to achieve required OP 
score (prior to completion of Year 12)  
     
6 Information about on campus 
accommodation  
     
7 Information about the study requirements 
and commitment needed to successfully 
complete undergraduate courses  
     
 
8 Action by USQ staff to maintain potential 
student motivation (for example, mentoring, 
social activities) 
     
9 Support in prerequisite mathematics and 
communication required for success in USQ 
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course  
10 Information about financial costs associated 
with tertiary study (including the purchase of 
textbooks, accommodation etc) 
     
11 Information about scholarships and 
bursaries available to assist with 
course/accommodation costs 
     
12 Arrange tours of campus to highlight facilities 
and services available for students (e.g., 
sporting facilities, the library, 
Kumbari/Ngurpai Lag etc) 
     
13 Liaison with school (grades 10-12) to meet 
USQ requirements for admission 
     
14 Cooperation with school to assess students’ 
difficulty for admission at USQ 
     
15 Maintain liaison with school to assess 
students’ need at school for USQ support 
     
 POST-ENROLMENT AT USQ      
16 Support for students with learning –e.g., 
assignment preparation,  
     
17 Arrange orientation activities to make 
students, families and community 
representatives feel welcome 
     
18 Information about the range of courses 
offered by Faculties  
     
19 Increase multicultural activities       
20 Socio-cultural support to students       
21 Support for students with physical disabilities      
22 Economic support (e.g., scholarships) to 
study at USQ  
     
23 Indigenous Students Committee acting as a 
voice for internal and external students 
     
24 Childcare facilities at USQ campuses      
25 Give students a sense of belonging      
26 Flexible options regarding Indigenous 
students’ grouped accommodation (upon 
student request) 
     
27 USQ support staff for Indigenous students       
28 Tutorial assistance to improve academic      
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performance  
29 Knowledge about assistance available 
through Student Services 
     
30 Adequate support service such as 
teleconferencing, telephone call, computer 
etc 
     
31 Employment opportunities after completion 
of courses at USQ 
     
 
11. Any further comments?  -------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------
-------------------------------------------------------------------------------------------------------------------------- 
Thank you so much for your support! Your responses will assist us in developing and 
streamlining support services for Indigenous students at USQ.  
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Appendix 10: Ethics Approval  
  
